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SUBJECT: Reading

YEAR GROUP: 4

Realo(ing

Lesson 1

Below is dn example of Y4 outcomes from Readina lesson 1.

We have two reading lessons per week (in addition to any phonics teaching). We have two reading lessons per week (in
addition to any phonics teaching). The first focuses on reading fluency and children practise reredding a short extract
of text and identify pauses and emphasis tat develop reading for comprehension. New vocabulary is discussed and some
retrieval and deeper thinking questions are discussed. The focus is on reading aloud and discussing understanding.

For manyyearsﬂt was said thatbears hibernated during the winter,Tnis isn tactuany |
true/Bearsin the northern, colder habitats do rest during the winter /but itisn’t
hibernation 'When an animal hibernates,/its heart rate slows dowrny and its
temperature drops.Itis very difficult to wake a hibernating creature,/and the energy

it would need to use to warm up/would most likely kill it/ Bears, on the other hand, go
into a deep sleep. Their heart rate remains the same and their temperature doesn’t drop.
This is vital for bears, because female bears often wake during the winter to give birth.
They then go backto sleep until spring! Thistype of long sleep is called a torpor. Bears can
also wake from torpor if they are attacked by predators. One amazingthing abouttorporis
that a beardoesn’t need to release any waste. Instead, the body recycles the bear’s urine

‘Gone,’ said the boy. ‘Ran away.’ This time the men didn’t say ‘welldone’ and pat him on the head. This
time they looked at the boy like they didn’t believe him. ‘There was a wolf, honest,” he said. The men just
walked back to the village without speaking. Now the boy felt really sorry for himself. ‘They know | rang
my bell when there was no wolf.’ Then/out of the corner of his eye/ he sawa movement/- a big grey
thing was coming down the hillside/ headmg straight for the sheepu‘l’he boy rang his bell/énd he
shouted)/ ‘Wolf' Wolf! Come quickly!There's a wolf!’Down in the v:llage /the men heard the bellring /
and just carrled on working. /

‘Little fool,”said the shepherd, ‘Does he really think we’ll fall for that again?) The boy kept ringing
his bell/There were tears in his eyes/as he watched the wolf make a meal of one of the shepherd’s
fattest sheep.

‘I rang my bellUbut nobody came,’/the boy told the shepherd that evening./The shepherd nodded.
‘Nobody/believes a llar...,exe_n when he’s speaking the truth.’//

he shadow has a nan
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He came from nowherg/and
—

You cannot fight him Not/if

ydow has passed over the land of Krasnia/And




Reaa(ing lesson texts

Each term, we choose different texts to base our reading lessons on. These texts come from various Y4 appropriate books, many of

which are shown here...
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The second reading lesson is an opportunity for children to answer questions from a different (often Non-Fiction) text
that requires multiple reading skills (see ‘Reading skills’). This text/book explored in this second lesson will relate to
another drea of Iealrning within the current curriculum incluo(ing History, Geogro\lokg, Science and RE

Below is an example of Y4 outcomes from Reading lesson 2.
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Reading Skills

Vocabulary:

- applies word reading knowledge to infer meaning of unfamiliar words

notes examples of descriptive language and explains the mood or atmosphere they create

identifies how authors use precise vocabulary to meet the intended purpose/effect e.g. They slipped into the room unnoticed
notices key words and phrases used to convey passing of time to introduce paragraphs or chapters

- identifies how specific words and phrases link sections, paragraphs and chapters

Retrieving:

- retrieves information from text where there is competing (distracting) information

- identifies key words and phrases as evidence when making a point

- identifies the way descriptive language and small details are used to build an impression of an unfamiliar place
- identifies figurative and expressive language that builds a fuller picture of a character

- identifies events that are presented in more detail and those that are skimmed over

- identifies underlying themes in a range of narrative texts

Summarising:
- explains and justifies an opinion on the resolution of an issue/whole narrative

- summarises the main ideas of texts, including non-fiction
- summarises the way that the setting affects characters’ appearance, actions and relationships

Inferring:

- identifies techniques used by the author to persuade the reader to feel sympathy or dislike

- justifies opinions of particular characters and/or settings

- distinguishes between fact and opinion

- makes deductions about the motives and feelings that might lay behind characters’ words

- evaluates texts for their appeal for the intended audience

- makes deductions about characters’ motives and feelings and explain whether their behaviour was predictable or unexpected
- explores alternative outcomes to an issue

- analyses dialogue, making judgements about the extent to which characters reveal their true feelings or motives

- comments on the way key characters respond to a problem

Predicting:
- predicts on the basis of mood or atmosphere how a character will behave in a particular setting

Authorial Intent:
- understands how authors use a variety of sentence constructions
- explains the decisions that the author has made in setting up problems for the characters and choosing how to resolve them

Comparing:
- comments on differences between what characters say and what they do

Analysing:

- analysing how the structure of non-fiction relates to its purpose

- analyses how poetry is structured and its effect on the reader

- exemplifies the move between generalisations and specific information

Children at Almond Hill
know that reading is not just
about saying the words on
the page. Many different
skills are involved in the
process of becoming a fluent
reader. Here you can see all
of the Y4 skills required to
become an age-related
reader. The bold statements
show skills that children
working at greater depth

require.




Class Readers

Each class reads books together for pleasure across the year. This is called the ‘Class Reader’. Class reader’s will be selected by the

teacher and children from the following age-appropriate choices.
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Reading fluency

Class Iibmrj dreds

Differentiation

Fluency in reading is the abili‘ty to read
with accuracy, speed and suitable expression
which ultimately help children strengthen

their comprehension skills.

Children develop their ability to read and
become fluent readers through weekly
lessons offering a range of reading

activities.

Some children may be offered our ‘Reading

Fluency Programme’ which is held in small

groups weekly das an intervention to further

support those identified as having gaps in
their reading fluency.

Although varied in size and layout, all
class libraries at Almond Hill meet the
environment standards as stated in our

Tedching, marking and feedback policy.
I all class libraries you will find...

- A wide range of books from various

genres to suit all readers
-A welcoming space
- Tedcher recommendations

-A reo\ding river to support children in

recall of previously explored texts

To ensure that all children, regardless of
reading and comprehension o\bili'tg.
access and learn from quality texts, we
implement a range of adaptations in

our reao(ing lessons.
These include but are not limited to...
- Use of technology (OneNote)

- Immersive reader - Where pc reads text

to children
- More/less and differentiated texts

- Recording answers in different ways




