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SUBJECT: Reading v YEAR GROUP: 5

. We have two redding lessons per week (in addition to any phonics teaching). The first focuses on reading fluency and
Reddlng children practise rereading a short extract of text and identify pauses and emphasis tat develop reading for

comprehension. New vocabulary is discussed and some retrieval and deeper thinking questions are discussed. The focus
is on reading aloud and discussing understanding.

Lesson 1

Below is an example of Y5 text marking from Reading lesson 1 (Reading Fluency).
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Reao(ing lesson texts

Each term, we choose different texts to base our reading lessons on. These texts come from various Y5 appropriate texts, many of

which are shown here...
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. The second reading lesson is an opportunity for children to dnswer questions from a different (often Non-Fiction) text
R eddlng that requires multiple reading skills (see ‘Reading skills’). This text/book explored in this second lesson will relate to

another drea of Ieo\rning within the current curriculum incluo(ing History, Geogm[okg, Science and RE

Les sonNn 2 Below is an example of Y5 outcomes from Reading lesson 2.

v e
0 % T
o7, - J \\
\\
L | S —
R —
Flanders H lds1 | S | r in various ways, most of which are
FER In Fw e e e e ol 'mtweaks Red envelopes (12 héng
b o by John McCrae XL ;
— In Flanders fields the poppies blow in verse 3, find and copy two wors it o
=] Between the crostes, row on fow, carry on the fight. 30 ..l"L L=
That mark our place: and in the sky s - . 3
W2 The larks, still bravely singing, fly —
=t Retrieval
Scarce heard omid the guns below. =
B We are the Deod. Short dags age e pamta i
= We ived, felt dawn, saw sunset glow, Why can'tthe larks be heard downon i
— Loved, and were loved, and now we lie Bocalse. 60 1ho ul
= In Flanders fields.
= Take up our quasrel with the foe — 4
] ﬁﬂhﬂgunh i
o The torch; be gours to hold it high. £
lﬂ 1f e break faith with us who die Look at these lines from verse two: :
[ We shall not sieep, “We lived, felt dawn, saw sunset 10
.h: Loved, and were loved” |
What do these lines tell you 300#t ¥ v Ik sue
fl'; MoQUAL (1 di o i
Author's use of languake .
/hat Is the purpo dwm“ |
. \l‘x\' ‘ vl"." h‘




R eading S ki I IS Children at Almond Hill

know that reading is not just

Vocabulary: about saying the words on
- uses a range of strategies to identify the meaning of new vocabulary .

- identifies examples of effective description that evoke time or place commenting both on word and sentence choice the P"‘Se' MdY\j O{‘Ffevent

- notes words and phrases in pre twentieth century writing which have changed their meaning over time skills dre involved in the
Retrieving: process of becoming a fluent
- comments on use of language using terminology including onomatopoeia, metaphor, personification - identifies key words and phrases as evidence when making a point

- identifies how the author signals change in the narration, time and place and notes the effect that this has on them as the reader reader. Here Yyou can see all
- retrieves information, referring'to more than one place in the text, f’md where ’Fhere is compgtihg (distracting) information Of the Y5 S|<i”5 requireo{ to
- comments on how a character is built and presented, referring to dialogue, action and description

- identifies and compares underlying themes in a range of narrative texts e.g. can track words/phrases linked with the theme throughout a narrative and note how the author keeps become an o\ge-relo\ted
reinforcing the theme throughout.

- identifies how an author varies pace by using direct or reported speech at different points in a story reader. The bold statements

- notes how cohesion is achieved in different ways

- retrieves, records and presents ideas from non-fiction in a different format e.g. retrieves information from a report to inform a persuasive text

- identifies precision in the use of technical terminology and considers the different reasons for why an author might use this e.g. for genuinely informative reasons, or to ‘bamboozle’
the reader!

show skills that children
working at greater depth

require.

Inferring:

- provides evidence of characters changing during a story and discusses possible reasons where reasons are not obviously stated in the text

- recognises that characters may have different perspectives in the story

- considers the time and place where a story is set and looks for evidence of how that affects characters’ behaviour and/or plot development

- explores in-depth the meaning of particular multi-layered (figurative) word/phrases, deciding what effect the author most probably intended on the reader and justifying this with further evidence from the text

- analyses characters’ appearance, actions and relationships and makes deductions about differences in patterns of relationships and attitudes

- identifies examples of dialogue that show different degrees of formality and considers what this implies about the relationships and context

- summarises ideas across paragraphs, identifying key details that support the main ideas

- shows understanding through emphasis, intonation and volume when performing

- identifies conventions across a range of non-fiction text types and forms e.g. first person in autobiographies and can identify where a common convention has been broken/breached/ignored! Offer reasons for why the author may
have chosen to do this

Predicting:

- identifies whether changes in characters met or challenged the reader’s expectations

Comparing:
- identifies balanced or biased viewpoints and discuss texts which explore more than one perspective on an issue
- checks whether viewpoint changes in the story

Analysing:
- analyses paragraph structures in similar texts noting and commenting on similarities and differences
- analyses the structure of more complex non-linear texts (fiction and non-fiction / print or electronic) e.g. stories with flashbacks or other time shifts; hyperlinked web pages

Summarising:

- summarises main ideas from more than one text to support note taking




Class Readers

Each class reads books together for pleasure across the year. This is called the ‘Class Reader’. Class reader’s will be selected by the
teacher and children from the following age-appropriate choices.
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The Explorer
by Katherine Rundell
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Brightstorm: A Sky-Ship
Adventure
by Vashti Hardy

Plague: Outbreak in London,

1665 - 1666
by Tony Bradman
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The Mystery of the Colour Thief
by Ewa Jozefkowicz
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The Last Firefox
by Lee Newbery
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The Secret Detectives
by Ella Risbridger

The 1,000-year-old Boy
by Ross Welford

MICHAEL
MORPURGO
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Beowulf
by Sir Michael Morpurgo

Countdown to Yesterday
by Shirley Marr

SHIRLEY MARR ¢

Show Us Who You Are
by Elle McNicoll




Reading fluency

Class Iibmrj dreds

Differentiation

Fluency in reading is the abili‘ty to read
with accuracy, speed and suitable expression
which ultimately help children strengthen

their comprehension skills.

Children develop their ability to read and
become fluent readers through weekly
lessons offering a range of reading

activities.

Some children may be offered our ‘Reading

Fluency Programme’ which is held in small

groups weekly das an intervention to further

support those identified as having gaps in
their reading fluency.

Although varied in size and layout, all
class libraries at Almond Hill meet the
environment standards as stated in our

Tedching, marking and feedback policy.
I all class libraries you will find...

- A wide range of books from various

genres to suit all readers
-A welcoming space
- Tedcher recommendations

-A reo\ding river to support children in

recall of previously explored texts

To ensure that all children, regardless of
reading and comprehension o\bili'tg.
access and learn from quality texts, we
implement a range of adaptations in

our reao(ing lessons.
These include but are not limited to...
- Use of technology (OneNote)

- Immersive reader - Where pc reads text

to children
- More/less and differentiated texts

- Recording answers in different ways




