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Subject Intent Statement

We aim to promote high standards of English by equipping pupils with a robust command of
spoken and written language in addition to a love of literature through widespread reading
opportunities.

We aim to ensure that all pupils leave our school...

e with a wide and rich vocabulary modelling competence in the skills of both speaking
and listening.

o able to express themselves by learning to talk and through talk
e reading fluently and with good understanding.
¢ reading widely and often, for both pleasure and information.

e writing clearly, accurately and coherently, in and for a range of contexts, purposes and
audiences.

Implementation

Oracy

At Almond Hill, we believe that Oracy is a vital skill for learning, personal development,
and active participation in society. Our intent is to create a culture where every child is
taught to speak with confidence, listen with empathy, and engage in meaningful dialogue.
Through a rich and inclusive Oracy curriculum, we aim to equip pupils with the
communication skills needed to express their ideas clearly, collaborate effectively, and
value the voices of others, preparing them for success in school and beyond.

To achieve our intent, Oracy is embedded across the curriculum and supported through
explicit teaching, structured opportunities for talk, and a focus on developing speaking
and listening skills in a range of contexts. Teachers model high-quality talk and create
classroom environments where respectful, purposeful dialogue is encouraged.

We use the Oracy Framework (Voice 21, Pictured below) to develop pupils” oracy skills
year on year. Each class has established discussion guidelines, a listening ladder and uses
talk tactics to facilitate well structure and scaffolded discussion. As well as in the
classroom, we offer a range of opportunities for students to use their voice for example,
presenting or performing in assemblies debate club and class presentations. The two key
strands are learning through talk and learning to talk.




Oracy $
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The Oracy Framework

Use the Oracy Framework to understand the
physical, linguistic, cognitive, and social
and emotional skills that enable successful
discussion, inspiring speech and effective
communication.
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Reading

Reading is taught through a range of approaches at Almond Hill in order to most successfully
support our children in reaching or exceeding the expected learning outcomes by the end of
KS2.

The core learning for reading skills occurs during two discrete lessons per week in each
class/year group. Skills covered in these weekly sessions focus on vocabulary, fluency, specific
reading skills and comprehension. In one lesson children read aloud focusing on fluency and
understanding, discussing a text in depth and focusing on a specific skills and in the second
lesson children are given the opportunity to sustain reading independently and apply their
reading skills to a longer/cross curricular text. In addition to these discrete sessions, children
have access to texts and reading opportunities each day through class readers, independent
reading and via cross-curricular reading as part of learning in other subjects.

In addition to teaching the ‘skills’ of reading, staff understand the importance of promoting
a love for reading and adopting the habits of reading for pleasure. We encourage this through
a vast range of promotion strategies including enjoying class readers, engaging school
reading displays, class libraries, library visits, book fayres, author visits, and whole school
initiatives such reading challenges.

On entry all children are assessed in phonics for reading and spelling. The children who have
secured their phoneme/grapheme correspondence knowledge and skills into secure
decoding are assigned a ‘banded’ reading book from the selection which is matched to their




current reading ability to ensure enjoyment of reading and guided text choice. Those children
that have not yet secured all of the phonics knowledge will be assigned books from Twinkl
(following on from our feeder infant school) containing all current phonemes/graphemes
they are learning to ensure decoding skills are embedded before moving on. There will be
daily phonics sessions led by a Year 3 teacher for children across the year group and where
necessary, separate individual intervention will take place for children who have gaps in
decoding skills — Extra Reading. In these sessions, phonics will be taught based on
assessments of gaps in phonic knowledge. These children are assigned a ‘levelled reading
book from the Twinkl selection which is matched to the current phonemes/graphemes they
are learning. They are encouraged to read these books several times in school and at home
to develop fluency. This usually a lower school provision. They are also assigned a ‘banded’
book that can be read with their parents for fun. All children are encouraged to choose an
additional book from the class library — this is completely free choice. Additional extra
provision is offered in years 4 and 5 for those children who require it in a group session
focused on fluency which underpins comprehension.

Progression of Reading skills ( summary )

Year 3 Year 4 Year 5 Year 6
Word reading Phonics knowledge | Refine reading of | Syllables, graphemes, Understand
Fluency words and clauses | automaticity, silently meaning of new
Prefixes and suffixes Root words words met
Vocabulary and Discussing and Subject specific Words that capture Authors intent
language clarifying vocabulary imagination evaluating and impact on
Synonyms figurative Conventions of | and discussing language | the reader, effect
words different types of choices of imagery
Idiomatic language writing Language, structure
literary language Language chosen and presentation
Dictionaries to influence contribute to meaning
readers feeling Shades of meaning
Comprehension Empathising Link to own and Complexities and Drawing on

self correcting
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inference and
justifying views
commenting and
asking for
explanation

others’
experiences
draw on what
already known
skimming and
scanning
comparisons,
predicting
sequences,
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deductions,
summarising
asking questions
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interactions with other
characters phrasing,
stress and pitch,
tentative language for
possibilities, identify
key details that support
gist, conclusions and
evidence sometimes
form more than one
place in the text,
consider non linear
texts, recognising
opinions may change

different points
of view when
responding,
identifying
multiple themes,
challenge points,
communicating
ideas with
precision
identifying facts
and recognising
sometime
opinions
presented as
facts




Writing

English lessons are taught daily and incorporate elements of writing, the reading of quality
texts and opportunities to develop speaking and listening skills. Across the school year, a
number of book based units of writing are taught in all year groups which reflect a range of
different authors and themes (including diversity). Writing units cover a variety of purposes
and genres including all aspects of narrative writing, poetry and non-fiction texts. Teachers
will follow a clear teaching sequence that follows 6 steps: Read Like a Reader, How do
Writers Do it?, Box it up and Plan, Write Together, Write & Redraft and Publish & Perform.

Teachers ensure that children at AlImond Hill develop confidence and independence as
writers by providing a range of experiences in their English lessons:
e Exploring themes and features of specific text types through reading quality texts
and visual stimuli such as pictures, real objects and video clips
e Analysing and discussing language, layout and writer’s techniques, including
grammatical devices and the purpose and audience of each piece
e Learning new vocabulary and developing the use of dictionaries and thesauri
e Teacher modelling of the writing process using a variety of techniques
e Group discussion and shared writing in pairs, groups or as a whole class
e Role play and speaking & listening activities
e Differentiated tasks and targeted support for pupils with special educational needs
(and through separate intervention groups where required)
Planning, drafting and editing is a key aspect of all writing activities in English lessons. Once
teachers have read written outcomes, supportive feedback is provided during editing
lessons and additionally, through verbal comments, 1:1 conferencing or written comments
in books. Children are encouraged to read their own work closely then proof read & edit
independently and with peers to improve grammatical accuracy, spelling and the overall
quality. Final written drafts may form part of high quality central displays in classrooms and
across the school.

In the spring term, the whole school participates in a three-week writing project which
focuses on a picture book. Several other schools in the local area also take part in the
project as part of The North Herts and Stevenage Schools Partnership which culminates in a
writing award ceremony to celebrate the children’s achievements.




Handwriting

At Almond Hill we teach all children to write clearly, legibly and to develop a fluent style of joined
writing using the Nelson Handwriting Scheme (each year group has Nelson resources to support
teaching, including the Nelson font on all classroom computers).

The formation of letters and correct joins is taught in regular handwriting lessons and during
lesson starters (using lined handwriting books/paper in year 3 and year 4 if required). Pupils in
years 5 and 6 are expected to write in blue pen (not biro) although younger children displaying
confidence in using a fluent and neat style of handwriting may be encouraged to transfer to a
pen much earlier. Teachers and support staff model high standards of handwriting at all times in
line with the school handwriting scheme.

Spelling
Spelling is taught using the Hfl Spelling Essentials scheme which adheres to the spelling

guidelines in the National Curriculum for English. A spelling lesson is taught every week
and is reinforced within English teaching and through home learning activities. Children
study word origins, letter patterns, sounds and spelling rules following specific teaching
sequences that build on previous learning and reinforce phonics. Lessons include games,
oral activities, investigations and written tasks as well as regular spelling dictations to
assess understanding. Current spelling rules, the year group statutory spelling list and new
vocabulary are displayed in each classroom.

Spelling is also a key aspect of editing lessons where common errors are addressed and
spelling rules reinforced. Children are then expected to correct spelling mistakes within
their writing using age appropriate dictionaries and thesauri. The school also uses the Hfl
SOS Spelling Intervention. This supports children whose spelling difficulties prevents them
from reaching the year group expected standard for writing.

Phonics

It is recognised that some children will need to consolidate the phonic knowledge and
skills taught in Key Stage 1, especially in Year 3. Phonics is taught to all children that
require this with additional interventions to the children who need extra support. The
school uses the Twinkl KS2 phonics scheme.

Punctuation and Grammar

At Almond Hill, teachers implement the grammar & punctuation requirements of the
English Curriculum through the Herts for Learning Stranded Planning Platforms which
outline the progression of skills in these areas.

English punctuation and grammar is planned and taught as an implicit part of each English
unit and writing outcomes incorporate the skills taught. Where required, some specific
aspects of grammar are taught as explicit lessons.




Planned writing curriculum - under development

Crraft two

Year 3 teaching and aszessment writing criferia- overarching aim — :imple and accurate

Aniumn term basic skills
#» Handwriting aszeszment including numbars — accurate letier fonmation, sizing, orientstion and spacing — taught
in letter families
Phonic azzeszment for spelling
Conzonants and vowels
Commeon exception words for spelling
What is 3 sentence — has 3 subject (whowhat) and a verb{deing being), capital letter, end of zantence
puncmztion and has to make zanze
#»  Four sentence types — statement with a full stop, question with a question mark, exclamation with an
exclamation mark and command with an exclamation mark.
» Commas for hsts [ explicitly teaching when commas are nzad)
# Joining sentences with co-ordinating conjunctions — start with and, then or and but
»  Accurate use of tenses including present tense (kelp) simple past (helped) present progressive (iv Aelping) and
past prograssive {was kelping)
Error: to be addressed as teaching points if obzerved
Fun gns — missing end of sentence demarcation or conjunction
Onveruse of conjunctions
Apostrophes for plurals
Mot uzing capital letters for proper nouns inchiding I
Fandom capital lettars — sometimes alzo a handwriting izsue
Starting sentences with co-ordinating conjunctons
# a'an accurate — teaching vowel and conzonant
Spring and Sommer advancing skills { when basic skilk: have been secured)
# Sentences that are sequenced to form a short narrative
Subordination using when, if, that, because, aven though, although
Prefizes and suffizes
Apostrophes for contraction
Apostrophes for singular possezzive
Expandad noun phrases - therefore teaching what 2 noun and an adjective are
Adverbs — often, quickly, vary
Prapositions — next to, underneath with
Arcurate use of verba'tenses prasent perfact (fas helped)
Year 3 and 4 zpalling list and rules
Craate zatting, characters and plot in narrativa
U=z speach puncmation correctly — insert inverted commas, start with speech then reporting clasze, speach
provided in bubbles, provide the comma, teach new speaker new line mostly comrectly and not a dialogue
#» Paragraphs — teach indenting
#»  TTze syb headinss in non-chronolegical reports
# Include writing for three writing purposes (long term plan details this — infornm, entertain and persuade)
Considerafions
#»  Colourg for word clazzes and clamzes
» Examples of main element= dizplaved on workding walls for referencs and a3 a semi- parmansnt scaffold
# Teaching of proof reading via CUPS — Capital letters Understanding Puncation/Spelling

#  Poetry — choices about lansuage and effect on the reader — list poem with gquestions, alliteration, onomatopo=ia,
repetition, thades of meaning




Year 4 teaching and azzezament writing criteria- overarching aim — detailed and interesting zentences

Automn term bazie zkills

What iz 2 sentenca — hac a subject (who/what) and a verb{doinz being), capital letter, end of sentence punctuztion and has to make
sense

Four sentence types — statemant with a full stop, question with a question mark, exclamation with an exclamation mark and command
with an exclamation mark.

Accurate nze of tensas including present tense (help) simple past (helped) prassnt progressive (Is helping) and past progressive (was
helping) prasent perfect (has helped)

Joining sentences with co-grdinating conjunctions — start with and, then or and but

Subordination using when, if, that, becauss, sven though, although

Commas for lists { explicitly teaching when commas are uzad)

Apostrophes for contraction

Apostrophas for singular possessive

Expanded noun phrases

Adverbs — often, qmekly, very

Prepositions — next to, undemeath, with

Arcurate use of tenses including present perfact (he has gone) as well as the past tensa

Yaar 3 and 4 zpalling hst

Handwriting — aceurate letter formation, sizing, orientation and spacing

Create setting, characters and plot in narrative

Use speach punchoation correctly — insert imvarted commas, start with speech then reporting clanse, speech provided i bubbles, provide
tha comma, teach new speaker new line mostly comectly

Paragraphs — teach mdenting

Use ggh headines i non-chronclogical rapaorts

Sentences that are saquenced to form a short narrative

Include writing for three writing purpozes (long term plan details this — inform, entertain and persuade)

Errors to be addrezsed as teaching peints if obaerved

Fun gps — mizsing and of sentence demarcation or conjunction
Oreeruse of conjunchions

Apostrophes for plurals

Mot using capital letters for proper nouns mehuding I

Random capital letters — sometimes also a handwriting issue
Starting sentences with ¢p-prdimating conjunctions

a/an aceurate — teachmz vowel and consonant

Incorrect uze of it's

Standard English — we were/was and they did/done

Corract comma use — taach so childran can identif why they have usad — list, fronted advarbial, to separate main and subordinate
clause when subordmate clanse at start of senfence

Lack of variation in sentence struchures |

Spnug and Summer advancing skills ( when bazic skill: have been zecured)

Speach pumetuation - start with the reperting clause, naw spezker new lina within dialogus
Handwriting letter joins taught

Apostrophes for plural possession

Fronted adverbials/adverbial phrases — group of words that act as an adverb followed by a comma
Varying tha position of clauses

MNoun phrazes expanded by the addition of modifyms. . e g. short maths teacher with corly hair
Pronouns and synomyms to @void repetition {cohesive device)

Adbverbs, conjunctions and prepositions to express ime and cause {cohesive device)

Deaterminers a'ag the

Poszaszive pronouns — ours/theirs’ yourshis hers

Parzgraphs — developing the understanding of a group of 1deas around 2 theme — in 2 narrative might be when there 1z a change of
person/place’time [ sacret subheading) identified in reading — non-narrative headings and sub-headings

Conziderations

Draft three

Colowr for word classes and clauses

Examples of main elements displaved on working walls for reference and as a semi- permanent scaffold

Teaching of proof reading —via CUPS — Capital letters Understanding Punctuaticn/Spelling and proposing changes to grammar and
vocabulary to mprove consistency including accurate use of pronouns in sentences

Poetry — free verse, commas for lists, apestrophes for contraction and possession




fYear 5 teaching and assessment writing criteria- overarching aim — cohesion developed within and across paragraphs

Automn term basic sldlls

What iz 2 semtence — haz 3 subject (who'what) and = verb{doing bamg), capital lettar, end of sentence mmctustion and hag g make zanae
Four sentence types — statement with a full stop, question with a question mark exclamation with an eclamstion mark and conunand
with am exclamation mark

Accurate use of tenzes including present tenze (help) simple past (helped) present progressive (iv kelpirg) snd past progressive (was
heiping) presant perfect (has helpad)

Toining ssntences with co-prdinating conjunctions — start with and, then or and but and subordinating conpmctions vsing when, if, that,
becauze, even though, although

Commnas for hists (explicithy teachimz when commas are nsed)

Aposrophes for contraction /Aposwophes for singular possessive

Dietail -Expandad noun phrazss mcluding modifying (Adverbs and adverbizs] phrazes — often, quickdy, very/Prepositions —nest to,
umdernesth, with

Arcurate use of tenzes incinding_ present perfact (he has zone)

Vear 3 and 4 spalling List

Use speech mmcmstion carrectly — insert imverted conwnas, start with speech then reporting clause, speech provided in bubbles, provide
the comma teach new speaker new line' Speach poncwation - start with the reparting claussa

Varying the position of clanses

Fronted adverbizls adverbizl phrasas — group of words that act as an adverh followed by 2 comma

IMioun phrases expanded by the addition of modifying . .e.z. short guaths teacher with curly hair

Cohesive devices - Pronomns and synomyms to avold Tepetition and adverbs to express time (cobesive devics)

Determiners a/an the

Poszaszive proaouns — ours/theirs’ yours his hers

Paragraphs — developing the understanding of @ group of ideas — in a narrative might be when there iz a change of person ‘place time
[L=arret subheading) identified in reading

Teaching of proof reading —via CTUPE — Capital lettars Tinderstanding PunctustionSpelling and proposing changes to granmar and
vocabulary to mprove consistency inclodine acoorate use of pronouns i sentences

Include woting for four wimhing purposes (long term plen detals this — inform, enfertain. discuss and persuade)

Errors to be addressed as teaching points if observed

Fon ggs, — mizsing end of sentence demarcation or conjunction

Comma splices- cormmss u=ed in place of end of sentence demarcation or conjumction
Cremase of conjunctions

Aposrophes for pharals

Moot uzing capital letters for proper nonms inchading T

Fimdarm capital lefters — sometimes also 3 handwriting issue

Starting santences with co-ordinating conjunctions

a/an acoarate — teaching vowel and consomant

Incamact nse of it's

Standard Englizh — we were'sas and they did'done

Corract conmma use — teach so children can identify winy they have used — lst, fromted adwerbial, to separate maim and subordinate clawss
when subordinate clausea at start of sentence

Lack of variztion in sentence soactures

Spring and Summer advancing skills { when basic sldlls have been secured)

Teach cohesion explicitly — excamples taken from reading and slready taught conjunctions ‘adverbials | pronouns /synonyms
Cohesion within and acoss paragraphs e g. time adverbials and pafemns back, forward
Amosphere — senzessimiles metaphars personification -Agurative lanFoaze 'muspense

Dialogne —used to convey character and advance action — (cohesion within and across paragraphs)
Felative clauzes using relative pranouns — whowhich‘wherswhen Whos e that

hlodsl verbs or adverbs to indicate degress of possibility

Using brackets, dashes or commas fo indicate parenthesiz

Commas to avoid ambizaity

Year 5 znd & spellings

Consiztent tenze choice

Inchide writing for 21l four writing purposes (long tenm plan details this)

Considerations

Coalengs for word classes and clanses following an from lower school and infroducing for Sgurative devices
Examples of main alements displayed on working walls for reference znd as 2 semni- permanent scaffold

#»  Tesching of editing — ARMSE — add ‘rernove rove substitate




Year 6 national expectations for writing

Working towards the expected standard

The pupil can:

write for a range of purposes
use paragraphs to organise ideas
in narratives, describe settings and characters

in non-narrative writing, use simple devices to structure the writing and support the
reader (e.g. headings, sub-headings, bullet points)

use capital letters, full stops, question marks, commas for lists and apostrophes for
contraction mostly correctly

spell correctly most words from the year 3 / year 4 spelling list, and some words from
the year 5/ year 6 spelling list*

write legibly.

Working at the expected standard

The

pupil can:

write effectively for a range of purposes and audiences, selecting language that
shows good awareness of the reader (e.g. the use of the first person in a diary; direct
address in instructions and persuasive writing)

in narratives, describe settings, characters and atmosphere
integrate dialogue in narratives to convey character and advance the action

select vocabulary and grammatical structures that reflect what the writing requires,
doing this mostly appropriately (e.g. using contracted forms in dialogues in narrative;
using passive verbs to affect how information is presented; using modal verbs to
suggest degrees of possibility)

use a range of devices to build cohesion (e.g. conjunctions, adverbials of time and
place, pronouns, synonyms) within and across paragraphs

use verb tenses consistently and correctly throughout their writing

use the range of punctuation taught at key stage 2 mostly correctly* (e.g. inverted
commas and other punctuation to indicate direct speech)

spell correctly most words from the year 5/ year 6 spelling list,* and use a dictionary
to check the spelling of uncommon or more ambitious vocabulary

maintain legibility in joined handwriting when writing at speed.?

Working at greater depth

The pupil can:

write effectively for a range of purposes and audiences, selecting the appropriate
form and drawing independently on what they have read as models for their own

writing (e.g. literary language, characterisation, structure)

distinguish between the language of speech and writing® and choose the appropriate

register

exercise an assured and conscious control over levels of formality, particularly

through manipulating grammar and vocabulary to achieve this

use the range of punctuation taught at key stage 2 correctly (e.g. semi-colons,
dashes, colons, hyphens) and, when necessary, use such punctuation precisely to

enhance meaning and avoid ambiguity.*

[There are no additional statements for spelling or handwriting]
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Long term plan for writing - under development

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Year | Snail and the Whals Julia Atlas of Adventures Wiriting project Stells and the seagull - Stone Age Boy Setosh Marcy the Sphine Joe Todd
3 Donsldson - retelling the journey Lucy Letherland — nom Georgina Stevens/lzzy Kitemura-nonchronological | Stanton — (links to History
chronglogical report Burton mixed report topic) Extended unit
Picture bock heritaga/multi
[INFORM) generationsl -parsussive | (INFORM) Mum overcomes
(EMTERTAINM] speech challenpe/revisit speech
So you think you've got it
Picture book bad? A Kids life in Write whaole stony
Prehistoric times - Chloe
[FERSUADE) Strathie (wish list) Picture book
Let's sawve the Amazon - (ENTERTAIN])
Catherine Barr
The Thames and the Arthur and the Golden Rope
Tide Club -Katya Balen - Joe Todd Stanton
One plastic bag - lsstou |
Ceesay [wish list)
Zaraffs Giraffa setin Africa— Poetry - Sound Last Bear Hanneh Gold- | Super Joe Michael Spider and the fly pogm P
setting description collector Roger diary entry - explorer Catghpeol— main Howitt - don't go to Spider’s
McGough finding injured arctic character of colour House! What exactly is the
Picture bock animal settingfsenses rescue story — owtcomea?
(ENTERTAIN) ete continustion of story new
(EMTERTAIM] TescUe (PERSUADE]
(EMTERTAIN])
Winter sleapa Picture book
Cherry Moon - Zaro hibernation story - Sean
Instructions —need an Weil Taylor and Alex Morss
instructions text (ENTERTAIN)
Mot mow Bernard - David
Mches What happened to you-
James Catchpole

Winter's child - Angela
MeCallister

The snow dragon Vivian
Franch

Ongoing development
#*  Lacking = traditionsl tale e.g afable
#*  Donot have towrite & poem- do have to read and respond

Autumn 1 Auturnn 2 Spring 1 Spring 2 Surnmer 1 Summer 2
Year | Fables—Rachel Bright e.g. The Komodo Dragon Writing project Boy at the back of the Until | met Dudley — Roger ce palace — Robert Swindells
4 pandas who promised/Aesop’s (Dorling Kinderdssy class [gign resding in McGough and Chris Riddell Setting description and
Fables excerpts?) non Spring 1) Qipjsli Rawf - Explanation text speach
Write own fable — choose from chronological report refuges
Lessonfemotion/animal Speech [ENTERTAIN])
Toxic - the world’s
(ENTERTAIM]) deadliest gregtures — (PERSUADE]) (INFORM)
lco Romero Reyes and
Tania Garcia
Talking History- 150 DORLING KINDERSLEY
Lesser spotted years pf spegkers and books
animals — Martin speeches Joan Lennon
Brown and Joan Haig Wild Robot Peter Brown [
gxtract of how wild robot
Animalium - Jenny does something)
Broom and Katie
Scott
[INFORM)
Lost thing Shaun Tan / film - Poetry — 5till | rise African Tales - Gging Journey Aaron Becker— Adventure narrative = portal | Advertise your school - book
character description Ihlnghs Traditionsl tales | setting description story - book still required still required non.
—maodern twist on & that models suspense fiction/letter to persuadey
picture boaok Stars with flaming tr=ditional fairy tale (ENTERTAIN)
tales- Valerie Bloom (ENTERTAIM])
[ENTERTAIN] Picture book
Facelsss - Benjamin Jack and the baked
Zephaniah? beanstalk - Colin Moah Barleywater runs
The story machine - Tom Stimpson away— lohn Boyne
Mclaughlin
[ENTERTAIM) The lion and the Unicormn | The day of Ahmed's
Extracts from The Miraculous and other hairy tales — secret - Florence Parry
Journey of Edward Tulane Kate Di Jane Ray Heide
Camillo
Cindarfella - Malachy Off to the market -Alice
Doyle and Matt Hunt [#7-1,74
Snow White in Mew York
- Fiona French
Ongoing development
»  Some books still need selecting
Autumn 1 Autumn 2 I Spring 1 ] Spring 2 Summer 1 [ Summer 2

11




Year | Charlie and the Chocolate Factory | Water Tower Gary Writing project Beowlf Michss]l Macbeth Shakespeare Plague Tomy Bradman
5 Fiosld Dahl — narrativel/character Crew—suspense Morpurgo
description writing including | am the plague first person
speech Speech towarriors — Direct speech narrative
[ENTERTAIM) persuade
(ENTERTAIN] There is a dagger London setting description
World s worst children — David Meed supplementary (PERSUADE) (ENTERTAIM} (ENTERTAIN)
Walliams suspense books —
Jennifer Killgigk?
Contrast likeablafunlikeshle
supplement with other quality The Graveyard Meil Gaiman
character descriptions
Little People Big Dreams |zabel The present — Highwayman Alfred How to be a world Fantastic Flying books of Mr Reniew of & trainer or school
Sancher Yegam/ | amnot & label filmMAonder RI Palacio | Moyes explorer boe Levy Mormis Legsmpre—WE Joyce | bag - pros and cons
Cerrie Burmnell celebration of 8 disability B .
wide range of disabled individusls . The explorer by Kstherine | picture book (DISCUSSION)
across various fields, breaking Ei:; ”::'zf:::;::: (INFORM) - Fundsil Full narrative
?rf;‘::';:i;m”m BNAPrOmEting | 4 iness leteer from one Should you isit the
perspective amazon? The Wizard of Oz- Frank Meed some review models.
Biography of David Attenbarough [PERSUADE)} Deforestation/tourism Baum
(DISCUSSION)
M Meed some persuads (ENTERTAIMN}
models The girl whao fell from the
e | sky —Simaon Mewer
The People Awards - Lilly Murray Misadvenures of
Frederick — Ben Manly Survivors — Devid Long
[examples of letters)
Ongoing development
*  More supplementary texts required
*  Good guality writing models for persuade and discuss needed
Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1
Year | All summer in g day— Ray Great Expectations — \Writing project Robot Girl Malorie Short writing tasks
B Eradbury Charles Dickens Blackman -blog 1) Letterof complaint | INFORM)
2} Lemonade ([ENTERTAIN)
Spiderwick — Holly Black — three Settings (DISCUSS) 3} Alma (ENTERTAIN]
outcomes 4} Holiday lesflet [PERSUADE)
[ENTERTAIN) 3) Hpmedand (ENTERTAIN)
Boggart diary Human 2.0 Patrick Kane 8] Giraffes — phone carstaker dislogus (ENTERTAIM)
Changeling letter
MNon chrenologicsl report
(EMTERTAIN/PERSUADE/INFORM
)
Germans in the woods film - Christmas Hansel and Gretel Meil Man Betwesn the Towers
recount Carolfvisitors Gaiman —continue the Mordecai Cierstein-
Character description Stony sutohiographicalirecoun
LINFORM) t
[ENTERTAIN)
(ENTERTAIN] Thiz is my moment
Privete Peaceful Michael Street Child - Berlie
Morpurgo Doherty Dizlogue — two peoplein
The sister who ste her crowd
Voices of the second world war — Balanced argument— | brothers Jen Camphbell
leremy Vine streat life or (INFORM/ENTERTAIN]
workhouss?CLPE?
Plzase write soon Michael Rosen
[MSCUSS)
The girl who welked on
&ir Emma Carroll
Ongoing development
»  Confirm choices and enough curriculum time to complete planned outcomes for coversge
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Curriculum Development 25/26

e The continued development of an Oracy curriculum

e Continue to develop Extra Reading resources fo ensure phonics is strong

e Embed the Fluency project findings to impact future intervention and whole teaching

e Embedding use of reading ladders to increase vocabulary across the school

e Undertake CLPE Power of Reading training (HT, WSL and Lower school teacher)

e Continue developing a bespoke and updated writing curriculum by HT and WSL with the
support of HFL teaching and learning advisor

e Fully embed the defined teaching sequence for writing and writing for a range of
purposes, including the use of a boxed up success criteria and some element of
sentence stacking to model specific skills
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